




SPECIAL EDUCATION IN JAPAN

A BRIEF STUDY
()
()
()
BY
()
()
()
M. HANIF SHAIKH,
SPECIAL EDUCATION CENTRE FOR VISUALLY HANDICAPPED CHILDREN













I was given a chance from Government of Pakistan to attend 9th APEID Conference at NISE, CHO. UKOSUK, YOKOHAMA, JAPAN, from 17th October, 1939 to 24th October, 1989. 
During my short stay at Japan, I tried to visit the Special Education Institutions as study point of view and collect the information about the Special Education System in Japan. 
Though, it is a brief study but I hope, that it will serve the purpose for those who are interested to know about the Special Education in Japan.
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OUTLINE OF SPECIAL EDUCATION.
1. Handicapped Children & Special Education. 
Some children have mental and physical handicaps to such an extent that they cannot be expected to benefit sufficiently from ordinary, school education. These handicapped children need special support services from the educational point of view, and need to have educational point of view, and need to have education appropriate to their handicapping condition, individual stage of development, and characteristics under the better educative environment so that they may achieve their fullest potential and participate actively in society as for as possible. 
That part of the school education system in Japan which is in a position to meet such educational needs of handicapped children is called "Special Education". 
Special Education System. 
1. Place of Special Education. 
"Special Education" is provided in special schools and in special classes in ordinary elementary and lower secondary schools in Japan. There are three types of special schools: schools for the blind, schools for the deaf, and schools for the handicapped. Schools for the handicapped are established to cater for the handicapped other than the blind and the deaf, and are classified into three types; schools for the mentally retarded, schools for the physically handicapped and schools for the health impaired including the physically weak. 
Corresponding to compulsory education at elementary and lower secondary level, it is required by law that both elementary and lower secondary departments be established in principle in schools for the blind, for the deaf and for the handicapped, and if necessary, kindergarten and upper secondary departments also. 
For mildly handicapped children, special classes are established in ordinary elementary and lower secondary schools as may be necessary. Special classes are devided into seven types; special classes for the mentally retarded, the phyically handicapped, the health impaired and physically weak, the partially sighted, the hard of hearing, the speech handicapped and the emotionally disturbed. 
2. Children Eligible for Special Education. 
Educational opportunities and facilities differ depending on the types and degree of handicap of each child. In the context of the school education system as a whole, each handicapped child is offered the most appropriate education for the type and degree of his/her handicap. 
The degree of handicaps of children eligible for special schools are defined in the order for enforcement of the School Education Law (Article 22-2). The detailed stipulations of this Article are given in the Notification of "Educational Placement of Pupils and Students who Need Special Educational Treatment" (Notification of the Ministry of Education, Science & Culture's Elementary and Secondary Bureau Director General, No. 309, 6 October, 1978. This Notification also describes the degrees of handicaps of children eligible for special classes. In general education for severely handicapped children is conducted in special schools, while education for mildly handicapped children is provided in special classes or ordinary classes with special attention in ordinary elementary and lower secondary schools.
The School Education Law provides that every prefecture must establish schools for the blind, schools for the deaf and schools for the handicapped for enrollment of all handicapped children of compulsory school age who are residents of the prefecture. 
The Law also provides that it is the duty of parents to enroll their children between the ages of 6 and 15 in ordinary elementary and lower secondary schools, or elementary and lower secondary department of special schools. The detailed procedures are described in the Order for Enforcement of the School Education Law in order to guarantee compulsory school attendance. 
Special classes in ordinary elementary and lower secondary schools are provided where needed by municipal boards of education, which are the providers of these schools, within the framework of class organization of these schools. 
3. GUIDANCE ON EDUCATIONAL PLACEMENT. 
It is very important to give guidance on appropriate educational placement for children with special educational needs. Prefectural and municipal boards, of education assume this important responsibility- These boards have to correctly identify and evaluate handicapped children based on the results of medical examinations for school entrance and other data, and give guidance on appropriate educational placement for them. 
For smooth implementation of educational placement in special schools, these boards setup Advisory Committees on Educational Placement comprising doctors, teachers, staff of child welfare facilities and other specialists. These boards also provided guidance on educational placement in special classes in ordinary elementary and lower secondary schools when necessary. 
4. PRESENT STATUS OF SPECIAL EDUCATION. 
In 1 May 1987, a total of 96,028 children received education in 924 special schools, and 90,632 children in special classes in ordinary elementary and lower secondary schools. Of these, the number of children of compulsory education age was 151,897, or approximately 1 percent of the total number in this age-group (about 16.4 million). 
5. IMPLEMENTATION OF COMBULSORY EDUCATION SYSTEM IN SCHOOLS FOR THE HANDICAPPED. 
Compulsory education in elementary and lower secondary departments of special schools was established in 1947 by the enactment of the School Education Law. However, since special schools were not sufficiently furnished at that time, implementation of the compulsory education system for special education lagged behind that of ordinary education. Compulsory education for the blind and the deaf was commenced from the first grade of the elementary department in 1948. Thereafter it was gradually expanded towards full implementation of compulsory education in 1956.Implementation of compulsory education of schools for the handicapped (the mentally retarded, the physically handicapped and the health impaired) was delayed, however, compared with that for the blind and the deaf because there were very few schools since they were first instituted by the School Education Law in 1947. For this reason, the national government promoted the establishment of public schools for the handicapped by providing special funds for construction costs and subsidizing educational staff's salaries. Such measures resulted in a rapid increase of the number of schools for the handicapped and eventually compulsory education for the handicapped was introduced in 1979. 
Establishment of the schools made it possible to provide appropriate education for the mentally retarded, the physically handicapped and the health impaired, who had not so far been offered the opportunity of education, or otherwise had been given only inadequate education. Furthermore, it resulted in a significant decrease in the number of children with postponed or exempted from school education. In 1979, these children numbered 3,384, which was one-third of the number in 1978, and the number further decreased to 1,331 in 1987.
CURRICULUM AND CLASS ORGANIZATION. 
1. Curriculum of Special Schools. 
Special Schools aim not only to provide education equivalent to that of ordinary schools, but also to provide the necessary knowledge, skills, attitudes and habits to enable handicapped children to overcome the various difficulties arising from their handicaps. The standards of the curriculum of special schools are, therefore, based on those of ordinary school but in addition a unique area named "educational therapeutic activities (Yougo Kunren) is offered in the special schools. The contents of instruction in this area differ depending on types of special schools, for example, orientation and mobility instruction in schools for the blind, auditory and speech training in schools for the deaf, and standing and mobility instruction in schools for the physically handicapped. This area and other various exceptional provisions relating to education of the handicapped make it possibility to develop curriculums flexible and appropriate to the handicapping condition(s) of each child.
2.  Curriculum of Special Classes: 
While education in special classes in ordinary compulsory schools is in principle carried out within the course of study of ordinary schools, the national standard of curriculum, a small-group teaching methods are introduced in order to give particular attention to the handicapping condition of each child. If necessary, an individualized curriculum may be developed referring to the "course of study" of special schools. Some children receive the instruction and training necessary for their special needs in special classes, while at the same time attending the ordinary classes to receive instruction in rother subjects with ordinary children.
3.  Small Classes: 
As handicapping conditions, capabilities and aptitudes very greatly among handicapped children, individualized instructions and treatment services are needed. Thus, in special education special consideration is given to organizing small classes. The proposed standard numbers of children per class at compulsory education level are: 10 in special classes of public ordinary schools, 7 in classes of public special schools and 3 in classes catering for the multiply handicapped. Additional teachers have been allocated to be in charge of "educational therapeutic activities" in special schools. A twelve-year plan for full int production of the above proposed class organization has been in hand since 1980. 
EDUCATION FOR THE VISUALLY HANDICAPPED. 
1. Eligible Children and Place of Education. 
Children with insufficient sight are generally called "visually handicapped children". Visual handicap" is a general concept embracing such functional disorders as visual acuity. visual field, and color vision. The most difficult problem in education is posed by the disorder of visual acuity. Visual acuity is the power of shape vision which is needed to dis- criminate the shapes of letters, figures, pictures, things, and so on.
Generally, children with corrected visual acuity of less than 0.3 with both eyes require special consideration in education. Even if corrected visual acuity is less than 0.3, but above 0.04, education by means of sight is generally practicable and available. However, if it is less than 0.02, education by means of sight is extremely difficult or even impossible. From the educational point of view, children with the former condition are called the partially sighted, while the latter are called the blind. 
While the blind is educated in schools for the blind, the partially sighted receive education in various forms because of the diversity of their educational needs which vary with the degree of visual handicap. Accordingly, the partially sighted requiring overall specific educational treatment are educated in schools for the blind while the mildly partially sighted is educated either in special classes for the partially sighted in ordinary elementary and lower secondary schools, or in ordinary classes with special attention. 
2.  Education in Schools for the Blind and Special Classes for the Partially Sighted 
The majority of schools for the blind have elementary, lower secondary, and upper secondary department in order to provide education to the visually handicapped consistently. The number of schools with kindergartens has been on the increase lately, many schools have dormitories.
Education in the kindergarten department of a school for the blind aims at the general development of various areas considered important during infancy. Emphasis is placed on instruction in various actions and habits in daily living, mobility and utilization of various senses through individualized education as well as through group education. 
The aims and content of each subject in elementary and lower secondary departments are basically the same as those of ordinary schools, except for educational therapeutic activities" given to overcome the various difficulties arising from visual handicap. These activities include instruction in orientation and mobility (O&M), tactual discrimination, and so on. 
In every subject the blind use textbook in braille, while the partially sighted use the text books for ordinary children. Textbooks in braille are translations of ordinary textbooks with some revisions. The partially sighted use instructional materials in enlarged letters as necessary. For the blind, instructional materials and equipment are devised to make use mainly of the senses of touch and hearing, while for the partially sighted various kinds of instructional materials and equipment are prepared that help to facilitate visual recognition. 
The upper secondary department includes a general course and a specialized course. The specialized course includes health physical therapy, physio-physical therapy, physical therapy, music and a piano-tuning course, each aiming at social independence through vocational education. An increasing number of students in recent years have continued their education at institutions of higher education after graduation from the upper secondary department.
In special classes for the partially sighted in ordinary elementary and lower secondary schools, provisions are made to improve visibility condition in the learning environment such as special lighting and bookrests, and by development of various educational materials and equipment. In addition to each subject, special instruction similar to "education therapeutic activities" is given, such as guidance for better seeing. 
Education in special classes for the partially sighted is implemented in close coordination with ordinary classes. 
EDUCATION FOR THE HEART NG HANDICAPPED: 
1. Eligible children and place of education. 
Sounds and speech are transmitted and recognized through the external auditory canal, middle ear, inner ear, auditory nerve, and brain. If any one of these fails to work normally, transmission of sounds or speech become difficult. 
Loss of hearing is measured by a unit called a decibel (abbreviated as DB), and hearing level is measured by an audio- meter. The deaf is generally defined as one whose hearing loss (average hearing threshold level refers to ISO and JIS) is 100 de or more on the both ears, and one whose hearing loss is between 100 and 60 dB and finds it impossible or extremely difficult to comprehend normal speech even with use of a hearing aid. The deaf is educated in schools for the deaf. The hard of hearing is defined as one whose hearing loss in between 100 and 60 dB and finds it not extremely difficult to comprehend normal speech with the use of a hearing aid, and one whose hearing loss is less than 60 da on the both ears and finds it difficult to comprehend normal speech even with the use of a hearing aid. The hard of hearing is educated either in special for hard of hearing in ordinary schools, or in ordinary classes with special attention. 
1. Education in School for the Deaf and Special Classes for the Hard of Hearing. 
Schools for the deaf generally have kindergarten, elementary, lower secondary, and upper secondary department. Some schools have only either upper secondary or kindergarten department. Almost all kindergarten departments of schools for the deaf have their early educational program for three-year old hearing handicapped. In addition to those outlined in the course of study of an ordinary kindergarten, contents of education include speech and language teaching, auditory training, and communication skill training. 
Based on education in kindergarten departments and while trying to improve the language ability acquired already, the emphasis of education in elementary departments is placed on the transition to instruction of subjects. Contents of education are in principle the same as in ordinary elementary schools. As regards "educational therapeutic activities"., its main points of instruction are development of perceptive ability as the basis of speech and language development, development of ability and attitude using residual hearing, language acquisition, and receptive and expressive language. 
Lower secondary departments further develop education established in elementary department. They also provide career guidance after graduation. 
Courses in upper secondary departments consist of a general course and a specialized course. In the specialized course, a large variety of vocational training courses such as dress making industry crafts and hair-dressing are offered in order to provide education suited to the ability and aptitude of each student. As the language medium in education, most schools for the deaf make use of the auditory oral method in which language instruction is emphasized by means of speech reading, articulation drill and auditory training. The Simultaneous Method (in which a manual alphabet is used simultaneously with oral speech reading) and Cued Speech (in which a specific cue corresponding to each speech sound is used for speech) have been tried in some schools for the deaf. 
Children with comparatively mild hearing handicap receive education in special classes effort the hard of hearing in ordinary elementary and lower secondary schools. The contents of instruction in special classes for the hard of hearing a so center around language training as in the case of schools for the deaf. However, there is a difference in method. In special classes for the hard of hearing, speech, language and auditory training is implemented mainly through utilization of residual hearing.
EDUCATION FOR THE MENTALLY RETARDED. 
1. Eligible Children and Place of Education. 
The term "mental retardation" refers to the deficit which can be described as retardation in general intellectual functioning (such as to think reasonably or to calculate). 
Generally, retardation of mental development may be decided by an intelligence quotient (below IQ 75) and through behavior characteristics. While it is difficult to classify the degree of mental retardation, they are divided roughly into three levels; mild, moderate and severe. 
In the case of the mildly mentally retarded, while intellectual activity requiring abstract thinking is difficult, they are capable of becoming socially independent through appropriate education. In the case of the moderately retarded, with appropriate education, they will become capable of communicating with others by speech to some extent, of taking care of themselves, and of joining social life with some assistance. In the case of the severely mentally retarded, even after compulsory education age, they will remain incapable of any speech and will need substantial help in daily living activities. 
Children whose levels of retardation are either mild and have problems in social adaptability, moderate or severe, are educated in schools for the mentally retarded. Those children whose degree of retardation is mild and have little problem in social adaptability are educated in special classes for the mentally retarded in ordinary elementary and lower secondary schools. 
2. Education in Schools for the Mentally Retarded 
Schools for the mentally retarded comprise kindergarten, elementary, lower secondary and upper secondary departments, although at present few schools have kindergarten departments. 
The aims and exiting contents of education in elementary departments is to build a healthy body, to acquire basic life skills required for daily living and to develop comprehension and expression of language required for social life. 
In lower secondary department, in addition to providing education in language required for social life, development of inter- personal relationships and participation in group activities are emphasized. Lower secondary departments also provide education to h help the mentally retarded to acquire working attitudes and to experience the joy of work in the form of prevocational education. 
In upper secondary departments, acquisition of the necessary knowledge, skills and attitudes for independent vocational life and living are the main objectives. Vocational education in upper secondary departments places emphasis on prevocational education including such courses as wood craft, metal work, agriculture, gardening, ceramics, cement processing, printing, cooking and sewing. Also, with the cooperation of the community, it provides work experience training to familiarize students with vocational life. 
3. Education in Special Classes for the Mentally Retarded.
In special classes for the mentally retarded, instruction is provided in a small-group setting taking account of individual differences, contriving task-decisions, instructional materials and equipment, and Instructional methods. At elementary education level, emphasis is placed on acquiring basic life skills and participating in group activities. At lower secondary education level, Instruction is provided with emphasis on acquisition of the necessary attitude and knowledge for vocational life and social life for social independence in the future. Instruction is also given to encourage children to actively participate in school activities to enrich their experiences.
EDUCATION FOR THE PHYSICALLY HANDICAPPED. 
1. Eligible Children and Place of Education. 
"Physically handicapped" means impaired in motor function- ing of limbs and trunk, and the type and degree of such handicapping conditions varies widely. The physically handicapped is defined as a child who is special educational treatment due to his/ her impairment in motor functioning which adversely affects educational performance.
According to the degree of their handicapping conditions, the physically handicapped is educated either in schools for the physically handicapped, or in special classes in ordinary elementary and lower secondary schools as necessary, or in ordinary classes with special attention. For those who are hospitalized in facilities for physically handicapped children, schools or special classes for the physically handicapped are instituted within the premises of, or next to some such facilities. 
In schools for the physically handicapped, facilities and equipment are specially designed for the needs of the physically handicapped. In some cases, corridors are built wider than average in order to allow envy movement of wheel-Chairs and the use of crutches. Handrails are equipped at stairs and in toilets of school buildings. Gentle slopes and an elevator are provided to facilitate use of wheelchairs and crutches. Some schools have functional training rooms and speech training rooms for improvement of motor dysfunction and speech handicap. Some schools have school buses with lifts for wheelchairs. 
2. Education in Schools for the Physically Handicapped and Special Classes for the Physically Handicapped. 
About 70 percent of schools for the physically handicapped have upper secondary departments, which provide elementary, lower secondary and upper secondary education consistently. Sixteen schools also have kindergarten departments. According to recent statistics, about 60 percent of children enrolled in these schools are the cerebral palsied.
Education in kindergarten departments is aimed at the general development of the various aspects of minds and bodies considered important during infancy. Particular attention is given to foster se. help skills in daily living, with emphasis on instruction of improvement of motor dysfunction. 
The contents of teaching in each subject, moral education and special activities in elementary and lower secondary department and in each subject and special activities of upper secondary departments are basically the same as those of ordinary schools. In addition, "educational therapeutic activities" for improvement of tutor functioning and communication ability are provided in order to assist the physically handicapped to overcome their various difficulties arising from impairments in motor functioning. 
Most courses of upper secondary departments are genera courses, and such subjects as agriculture, industry and commerce are provided as elective subjects. 
Special classes in ordinary elementary and lower secondary schools provide special education depending on the motor dysfunction condition of each child, referring to the curriculum and educational methods of schools for the physically handicapped.
In order to offer effective teaching to enable children to learn with interest, instructional materials and equipment have been developed with auxiliary equipment such as word processors and electric typewriters being utilized according to the handicapping condition of each child.
EDUCATION FOR THE HEALTH IMPAIRED. 
1. Eligible children and place of Education. 
Education for the health impaired caters for the health impaired and the physically weak. The health impaired means a child who needs medical care and restricted Wing over a long period due to chronic disease. Restricted living means that for recovery and improvement of health, much care is required in, daily life in physical activities and diet. Among chronic dis- eases, bronchial asthma, kidney disease (e.g., Nephritis, nephrotic syndrome, etc.) and progressive muscular dystrophy have been increasing whereas the frequency of pulmonary tuberculosis which used to account the majority in the past has been rapidly on the decline. 
The physically Weak means a child who requires restricted living over a long period due to either abnormal bodily function or weak resistance to disease arising from congenital or acquired causes. The symptoms or conditions of physical weakness are varied, such as "liable to get disease", liable to have a headache, vomiting, and to be short of breath", constitutionally abnormal such as allergic" and "ill growth and malnutrition". 
In order to provide appropriate education to the health impaired and the physically weak in accordance with the condition of each health impairment and physical weakness, those who need medical care or restricted living over 6 months are educated in schools for the health impaired, and those who need such care for less than 6 months are educated either in special classes, or ins ordinary classes with special attention. 
At present, only a very limited number of these special schools have kindergarten departments, and the number of schools at present, only a very limited number of these special schools have kindergarten departments, and the number of schools with upper secondary departments in less than that of other special schools. 
2. Education in Schools for the Health Impaired and Physically Weak.
Schools for the health impaired aim not only to achieve the same goal of education of ordinary, elementary, lower secondary and upper secondary education, but also to provide the instruction necessary for overcoming various difficulties arising from health impairment and physical weakness. Education is carried out in close coordination with medical institutions as appropriate to the condition of disease and health of each child, for example, bedside lessons are provided to children whose disease is serious. 
Since many of the health impaired and physically weak are subject to restricted school hours and physical activities, special consideration is given to counterbalance delays and blank periods of lessons as much as possible by selecting instructional contents of lessons, the design of teaching methods, and contriving suitable instructional materials and equipment. 
As many children transfer from an ordinary school to a school for the health impaired and back again, proper instruction in daily living, educational guidance and career guidance are given all of these for smooth transfers. 
In special classes for the health impaired and the physically weak in ordinary compulsory schools, instruction appropriate to the condition of disease and health of each child is provided in an effort to recover or improve their health.
EDUCATION FOR THE SPEECH HANDICAPPED.
Man receives sounds and speech through ears transmits them through auditory nerves, and understands them in the brain. Speech is uttered by vocal muscle under control of the brain transmitted through the motor nerve. Failure in any one of these results in speech handicap.
Children with loss of hearing are educated in schools for the deaf and special classes for the hard of hearing. Speech handicapped children due to cerebral palsy, mental retardation, or emotional disturbance are educated respectively in schools for the physically handicapped and special classes for the physically handicapped, in schools for the mentally retarded and special classes for the emotionally disturbed. Speech handicapped children due to other causes are educated in special classes for the speech handicapped in ordinary elementary and lower secondary schools. Speech handicap includes articulation disorder, voice dis-order, disorder of rhythm such as stuttering, and speech and language disorder with a large variety of causes. 
EDUCATION FOR THE EMOTIONALLY DISTURBED. 
Emotionally disturbed children are classified roughly into two groups. One is those children with uncontrolled of unbalanced expression of emotion such as elective mutism and problem behaviors. The other is those with very weak emotional attachment and inability to relate appropriately to other individuals, that is, autistic children.
Educational placement for children with the former type of emotional disturbance is provided in ordinary classes. Admonitory instruction is not the key to treatment. Educational methods such as counselling and play therapy are effective. Children whose emotional problems are severe are provided with instructional guidance at an educational guidance office or child guidance center, or are educated in special classes for the emotionally disturbed. 
The cause of autism still remains undetermined, and there are also as yet no established effective educational methods. As autistic children remain unrelated to others, their language development is generally delayed. Their behavior characteristics are, for instance, a preoccupation with objects, a yell of strange sound, inappropriate and purposeless behaviors, and such like. Thus, instruction in a large-group is sometimes not practicable. As instruction. must begin with forming interpersonal relationships between autistic children and teachers, instruction in special classes for the emotionally disturbed is found more effective than ordinary classes. 
In 1987, there were about 3,000 special classes for the emotionally disturbed, where one-to-one and small group instruction were being employed with special designed educational methods.
VOCATIONAL EDUCATION. 
Special schools carry out various vocational education programs aimed at improving the social adaptability of handicap/ children and helping them be independent socially as far as possible, according to the handicapping condition, ability and aptitude of each child. Vocational education is given mainly in upper secondary departments of special schools, and its contents varies among types of schools. 
1. Vocational Education in Schools for the Blind. 
In Japan there are traditional professions for the blind such as Japanese traditional massage, massage and finger pressure, acupuncture, and moxibustion. The majority of the visually handicapped are vocationally independent through engagement in such professions. Therefore, the aim of the vocational education program in schools for the blind is mainly to teach such skills to the visually handicapped, and help them to obtain appropriate qualifications. 
At present specialized vocational courses are offered in all the 60 upper secondary departments of schools for the blind. The health physical therapy course of the regular course provides training in Japanese traditional massage, message and finger pressure; the physio-physical therapy course (a three-year course) of the advanced course provides training in Japanese traditional massage, message and finger pressure, acupuncture, and moxibustion. 
The physical therapy course (a three-year course) of the advanced course aims at training physical therapists who give various kinds of physical therapy to the physically handicapped for their rehabilitation under medical doctors’ supervision. At present three schools for the blind have this course, and over 500 graduates have obtained the qualification of physical therapist and have been employed in hospitals and other institutions. This profession is expected to become a promising one for the blind.
In addition, piano-tuning, music and home making courses are also available in some schools. 
2. Vocational Education in Schools for the Deaf. 
Vocational education in schools for the deaf covers a very wide range compared with that in schools for the blind due to the characteristics of hearing handicaps. 
In May 1987, there were 75 schools for the deaf with upper secondary departments. The specialized vocational course of the regular course offers industrial crafts, dress-making and hair-dressing courses as majors. In addition, there are such courses as printing machinery, homemaking, beauty culture, laundry, ceramics, design, and metal work. The profession of dental techniques (offered only in the advanced course), hair dressing and beauty culture require qualifications, so the curriculum of these courses are so developed as to meet the requirements for obtaining qualifications. 
To meet the weeds of modern industry, vocational education for the deaf requires various new ideas and designs, and practical studies on vocational education are undertaken in many schools. 
3. Vocational Education in Schools for the Handicapped. 
Schools for the handicapped are classified into three different types; schools for the mentally retarded, the physically handicapped and the health impaired. Owing to the rather short history of vocational education in schools for the handicapped, there is room for improving the content of vocational education in these schools. They do not as yet have appropriate courses like the specialized vocational courses in schools for the blind and the deaf. 
Vocational education is mainly provided in upper secondary departments of schools for the handicapped in the form of a course system. In general, it provides such courses as agriculture, commerce, art and homemaking.
It also focuses on fostering basic knowledge, skills and attitudes needed in working and home life.
