' use of emoticons or other unconventional symbolic displays, to add affective components: Kuehn !
(1993) and Walther (1994) :

Self-disclosure= a sharing of feelings,
| attitudes, experiences, and interests.

. Issues of self-esteem and
impression management

mutual awareness P e S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S S SS S SRS S S SR SRS RS S S S SRS SRS S S eSS
N TR SN ----—-——--—- . Eggins
e , responses and rejoinders .~ and Slade (1997): build and sustain relationships, express a willingness to maintain and prolong contact, and
-------------------------- . reciprocal and respectful | : Vo tacntly indicate interpersonal support, encouragement, and acceptance of the initiator
Open communication \/‘: exchanges e .
| Recognition of each other's contributions=the process that fuels |
= . the development and maintenance of exchange relationships
the ability of participants to project their personal characteristics intothe § L o RGeS Tl eeie s of seniel feleitem enel el
) i i educes their feelings of social isolation and allows '
community “ “,S/' ipg Conversation _af'ffr_aftfg_"_e_‘f‘_sil_’_c_h ' as humorous banter, teasing, and joking Eggins and Slade (1997) = " them to form individualized perceptions of each other (Shamp 1991) |

focused collaborative communication that builds
participation and empathy

Lipman (1991): "imp. of community in higher-order thinking"

Collaboration=essential aspect of cognitive development since cognition cannot be separated from the social context Ramsden

(1988):the opportunity to negotiate meaning, diagnose misconceptions, and
challenge accepted beliefs=deep and meaningful educational experiences.

I'a support for cognitive presence, indirectly facilitating the process of critical thinking

\\
N

N e am wm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm mm =
e 1
AN n selectlon organization, and primary presentation of course content, |
\\ I_nftr_uc_:tli)rlal_rfa_na:g_erfezni "_ ‘1‘*?'9”_°I (idfc_at_'o_nil _ex_pt_erferlc:; _ﬁ the design and development of learning activities and assessment
N e e e e e e e e e e e e e e e e e e e e e e e = 4

Noo e e e e e e e e e e e e e o o e e e o e mm e e o e e mm e o e e e e e o o e mm e e e o e e e e e e e o

\\ Duties Building understanding ! facilitation , may be shared among the teacher and some or all of the other students '

\

direct instruction H focusing discussion |

Tagg and Dickenson (1995)
found that student activity is influenced by tutor behavior

.I continual tutor presence and acknowledgement of student contributions increases student activity

creating an effective group consciousness for the purpose of sharing meaning, identifying
academic integrity of a collaborative community of learners || areas of agreement and disagreement, reaching consensus and
understanding

1
is followed by perception, .
S YT ¥ T T T deliberation, conception, and warranted action.

construct meaning ] Exploration : \ searching for clarification '

technology "shapes the way people relate to each other" (Schrage, ALY ST BRI Lol [ Iniegration | o
1995,p.137) | N SUTEEREERRR T~ into a coherent idea ;

a vital element in critical thinking |

i ) is not sufficient to : : :
Reflection sustain a critical community of learners { requestisocial-emotionalicnvironment
3 O isbased upon the foundational

ideas of Dewey (1933) and his conception of practical inquiry an iterative and reciprocal

relationship between the personal and shared worlds { e

s reflects the dynamic relationship between personal
meaning and shared understanding (i.e., knowledge)
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